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People closer to the ¢tical classroom experience look
at the situation differc v. For them, a language scems best
‘described -- that 1s, most eminently teachable -- as a list of
phenomena: concrete entities, rather than abstract formula-.
tions which the student has to decode. Better a list of irre-
gular verbs than a set of rules telling how to form such verbs,
Here, simplicity and economy are not the criterip -- retention
of information is.

“These assumptions go beyond the simple gquestion of how to
present the tacts-ef a language. They involve the very notion
of what a language i1s. The question really is, "What is the
grammar? How arc tegularities to be formulated?"! If we take
the two positions as two ways of answering this il estion, we
will arrive at-diametrically opposite theorctical positions on
what a language is -- that is, what speakers hav# inside their
minds and draw on-in order to speak and understand utterances,

i

Of course, thesc positions ar¢ Straw men:  most rational people
in either camp would take a more hedged position: language s )
predominantly onc¢ or the other; or, when in doubt, present the .
phenomenon as onc, or the other. But cven this is a strong and '
interesting theorctical claim,

1t might also be argued that ) have ‘confounded apples and

aardvarks: the first is a truly theoretical position, the sccond
non-theorcetical, hut rather pragmatic. Truce, the Jatter state-
ment ariscs out of the teacher's classroom needs, not directly -
out of a Jdesire to formulate a philosophical position. But .
,that doesn't mcan that there is no implicit theorctical claim in ‘
this "practical™ statement. For if we sav that students lcarn
better when information is presented to be learned by rote, we
are making claims about the psychological organization under-

ving and facilitating language learning. Chomsky, it will be
recalled, made just the opposite claim (arguing with Skinner)
‘about tirst-language learning. As a result of Chomsky's (and .
his followers') desire to differeantiate themscelves from behaviorists, -
they adopted a stronger purc-gencralization position than the '
facts might actually justify. Perhaps, alternately, first and
second -1anguage learning are entirely different processes., But
all of these are theoretical statements that descrve closer ins- .
pection. i U

~ Once scholar who has, over many vears, questioned the ; :
Chomskyvan position in detail and with sensitivity is Dwight Al
Bolinger. From his carly papers (c.g., (1962)),-to the recent ‘
"Meaning and Memory' (19760) Bolinger has asked the question, B
How much linguistic behavior is truly “rule governed™ in the e
transformational scnse? In the earlier work he argued that while -
it was often possible to reduce linguistic phenomena to general ™
and abstract statements, often those ingenious-sounding state-- ¢ )
ments were -not good descriptions of what really occurred 1in .
language: they worked, in some scnse, but obscurcd what was S
actually going on. They were, that is, engineering solutions ’

- o~
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“but not real science. In his more recent paper, Bolinger makes

a parallel argument. Again he takes phenomena that could be
(and have been) described in"terms of general rules, and shows
that our intuitions are better matched if we consider them as:
rote, or list, phenomend. Bolinger argues perceptively that we
have too often in the last 20 years been sceduced by the blandish-
ments of Yexplanatory adequacy' and "gencralization" into over-
looking the'subtleties and peculiaritics that contribute so much
to the "genius" of a language, or to the fluency of a speaker.

Of c¢ourse, the question 1 have pbscd ~- is lamguage organ-
1zed. in the mind 4s a list of phenomena or a4 set of abstract
rules? -- is ifsclf deceptive and apt to lead us into absurdities

if we take it very seriously. But we should realize that this
way of looking at things, dichotomization, is as fashionable in
academic debate as it has ever been, despite evidence from cvery
arca of scholarly endeavor that very little in nature or any-
where clse is truly dichotomizable; rather, everything is better
understood in terms of continua, of infinitely divisible sets of
pessibilitics. So let us understand the chsuing discussion in
that spirit: piven that almost every aspect of language we look
@t will be advantageously looked- at now trom onc perspective,
now from another, and sometimes from both simultancously; none-
theless, sometimes i1t will be more enlightening to concentrate
on ahstract-rule governed behavior, sometimes on rote-learning
through lists.

With thesce caveats in mind, T want to look at one aspect
of English Structure to sce where it works hest to view it from
one perspective, where from the other. 1 will examine some phe-
nomeny thut are on the anc hand very basic, obvious, and well-
studied: and on the other, ,as we shall see, complex and myster-
fous. Jur exercise today concerns transitivity in English verb.

Estdblished wisdom, and any dictionary, tell us that it is
a simple matter in English to determine whether a verb is transi-
tive or intransitive. If it can be followed by a noun phrase,
it is the former, otherwise the latter. And further, any verb,
on inspection {with perhaps a few cxce tions} can be assigned
to ont category or the other. Morcover, a transitive verb,
because it occurs with a direct object, cdn undergo passiviza-
tion, 4s an intransitive verb of course cannot. This 18 a ¢on-

Lvenient means of taxonomizing and an intuitive way to looh at g

large set of linguistic phenomena -- the English verb syvstem --
in such a way that it is orderly, a virtue both for theorists
and for language teachers. But alas, as with so many ideals,
this onc does not cendure on inspection.

While it 15 an casy matter to produce sentences in which
given verbs are used transitively, or intransitively, it is
extraordinarily Jdifficult to give a list of verbs that them-
selves arce alwavs only one or the other. 1In fact, we can assign
English verbs to any of five categories, from purc intransitive
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on the far left, to purc transitive on the far right, these two
being the lcast common; in between there areefour mixed types,
as illustrated in the chart below:

ENGLISH VERB TRANSITIVITY
1 11 Il v

pure intrans. caus.-incho. psych-movt. cross-class.
come start surprise read
RO : stop disgust sleep
— begin amusc eat
© end enrage drive |
grow baffle. handlie
increase interest
extend - fascinate
3 Vi . . *
. Do-del pure trans.
vat way A
read nced
writce have
handle hit T
love .
like ‘
want

$vntacticians, like ESL teachers, have very rcal theoreti-
¢cal problems because of the difficulties i1n determiniffyg the
boundaries between these categories, involving the djfficuley .
of defining membership in cach category: what do the members of,
say Type 11 have in common with each other semantically that
none of them shares with another category that functions differ-
entlv?  Clearly if we cannot find a way to dxtfcrcngdatc among
the categorics, the behavior of verbs with respect to transiti-
vity will have to be considered unpredictable, that 15. non-rule-
tu»crned at least for our purposes The problem is! g: equal
seriousness for theorists and tcachcrs since if th¢ theorist
cannot state the gcncralization. ohviously it cannot be availa-
ble for teuachers to use in the classroom. And one pdjor diffi-
culty we find in this catcgorization is that the vardous sub-
«Categories behave rather differently, and therefore;cannot be
considered as one giant class of verbs that are "unm rked for
transitivity,'" or the like. We can run through the.&ix cate-
gorivs to give examples of the properties of cach, '

/ s

TYPE L. PURE INTRANSITIVES. As noted, these are unoxpcctedly
rare, perhaps in fact nonexistent, since cven the fey that we /

put with some conflidence into this set show signs ofi bursting L
i ;L
| ' !
:'}\ * i "
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out of it, sometimes with inner-accusative constructions like -
the British idiom, "'go a journey" sopetimes in idioms like "come
a4 cropper,” "go halves.” A verb that firmly belonged in this
cluass would dever be followed by a noun phrase functioning as
direct object, and would never occur in a passive form. Come

and go scem, in current American English, to be fairly safe
representatives of this category, but it would not be surprising
to s¢c cven these eventually acquire transitive uses.

TYPE 11. CAUSATIVE- INCHOATIVE VERBS. In this set we have verbs
which lexically occur i1n both transitive and intransitive forms
with different (though rclated) meanings in cach. For some,
onc may be commoner or more idiomatic. The generalization is
that all the verbs assigned to this citegory are semantically
verbs built on a stative concept whose meaning involves a change
of state. In their transitive use, their direct objects undergo
the change: intransitively, their subjects participate in the
process. Thus, for instance, if we take a verb like increase,
we see that it is related to a statc-of-being, "be large.
Increase, then, means either "cause to become large (trans.)"
or "become lurge (intrans.}" With burn related to "be on fire,"
we Sce an interesting split in Jdistributional possibilities.
With increase, transitive and intransitive covered roughly the
same semantic ground; anything that could increase could eyually
well be described as being increased by some other force. With
burn, as pointed out to me by Margarct Newman, the transitive
covers a wider,raqgc of possible territory than does the in-
transitive. The transitive can be used to describe both complete
burning ("burning up”™ or "burning down,") us in

John burned the housec (="consumed ... by fire.")
or partial burning, as in

John burned his finger (="subjected ... to fire.'")

But the intransitive normally has only the first, completive,
meaning .

The house burned.

*John's finger burned.

{Unless, in the second case, 1t was so badly burned that it was
no longer in existence.) Our problem, then, in understanding
this category, is twofold: determining the set of items to
assign to the class, and differentiating between those (like
increasce) where the transitive-intransitive pair are essentially
rdenticidl in propertices, and those like burn, where additional
information must he given if they are to be used appropriately,
We might give a general rule in the first case: any verb whose
meaning involves a change of state is a candidate for assign-
ment to Category 11, But there are many cexceptions: verbs of
change of state which occur only in one or the other meaning.

An cxample is dispel: .

6




The policeman dispelled our fears.

*0ur fears dispelled. ) ;

(Compure, in this respect, the semantically very similar disperse:
The policeman dispersed the crowd. “ '
The crowd dispersed.)? -

1t is clear, then, that a general rule wouldhbe helpful as 8
start, since types like disperse outnumber those like dispel,
but a list of exceptions would nonetheless have to be Supplied.
1f we are interested in the future development of the English
verb, we might wish to flag dispel as one in which we are likely
to see a change before too long, in the direction of wider usa-
bility and greater conformity to the general rule for verbs of

. this semantic class. i .

As for the second problem, this is trickier, especially as
we are Jdealingwith more than two variables, and those imprecisely
defined. The special cases (1ike burn) will probably have to be
presented in the ¢lassroom as 4 1i5t, since there seems to be no
generalization available to distinguish between those and the
commoner, increase types.

TYPE II1. PSYCH-MOVEMENT. This category was given much atten-
tion by generative grammarians in the late '60's and early '70's.
(See, for instance, Lakoff (1970) and Postal (1971).) In these
verbs, unlike those in the last category, the shift between
transitive and intransitdve arises out of their semantic struc-
ture, where in Type I1, it was correlated with meaning, but ex-
trinsically. (There is no obvious reason why change-of -state

should entail the likelihood of .transitive and intransitive be-
havior sharing one lexical form.)

Also, in Type 11 verbs, we found a true intransitive-
transitive relation: the sase types of noun phrases as can
occur in the subject position with intransitives occur as direct
objects uf transitives. In Type 111, however, we do not see
this clear semantic relationship, but a more complex situation.

These verbs were originally called Flips on account of their
ability to switch their sydtactic behavior. They, like Type 1I,
involve a specific semantic category, which gives rise to their
mbst common name: these are verbs representing a psychological,
typical emotional state: surprise, astonish, dismay, delight,
disgust are examples. (Like and seem are often considered ano-
maTous members of tHe,category.) Verbs of physical perception
{look, smell, feel, sound) are also considered at least related,
and perhaps members of the class. What is interesting about
verbs of this class is that they show up in two forms: one, as
apparent true "actives,! or transitives which have normal pas-
sives associated with them; also as “pseudo-passives’ actually
intransitives that look almost like true English passives but
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are not.  But the "active" and "pseudo-passive” co-oceur with
different kinds of noun phrases. Tn the true transitive (i.e.,
passivizable) Sense, persons are the subject, i,e., persons in
their concrete vepresentation, rather . .than in terms of their
character or actions. As that is rather a confusing distinc-
tion, let me try to clarify it with examples.

L. True transitive. John surpriscd me (= "took me by
Surprise”) by Jumping out of the
closet.

I was Surprised by John when he
jumped out of the closet.

It is John's sudden physical detivity that "surprised" in this
case,

Soo Intransitive and prepositional phrase. Because this
is much more complicated -1 will not here go through the many
dryuments used by generative semanticists for the existence of
this type, and its underlying structure,

The reader may wonder at this point why I am treating psvch-
movement verbs as mixed with respect to transitivity., On frst
inspcction, it might scem that the most logical way to treat the
set 15 as simple transitives with an unimportant option in the
passive for choice in the preposition of the agentive, But that
would force us to overlook real differences between the true
transitive passive and pseudo-passive (with preposition other
than byvi, namely: 1) The true transitive i1s non-stative. It
deseribes an activity ag oCCurTing ut a point in time. Hence,
it {and of COUTSE dts corresponding truc Passive) can be used
with a punctual-aspect form like the progressive, as the pseudo-
passive cannot;

Bill wasg being surprised by the guests at the party when
the Wicked Witch came in.

*Bill was heing surprised at the guests at the party when
the W.W. came in.

2] The class of nouns that can function as obiect of the prepo-
sition appears identical in the two types, but this appearance
is deceptive.  If we compare

I was surprised by John

I wag surprised at John

Wt can sec that in the farst, the SUrpTising is done by John in
his phvsical person.  But in the second, what is surprising is
not Juhn's concrete presence per se, but rather some aspect of -
John's behavior or character gﬁﬁthﬁbntrasts withwhat I would
have expected from John hased on prior Knowledge. (To use
surpriged by, I need never have encountered John before; with
SUrpris at, T would have to have encountered him previously,
least b?‘?cputatiun.) Hence, we would argue that surprise
tand the other verbs in this class) exist in two forms: a

4
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transitive, with normal by-passive, non-stative and selecting
simple concrete nouns {among others) as subject; and an in-
transitive, occurring with obligatory prepositional phrase),
stative, and sclecting complex abstract noun phrases (e.g., the
way John acted) as subject, generally reduced to the head noun

TJohn) aTonc. ! .

CATEGORY 1V, CROSS-CLASSIFICATION VERBS.,  As the name indicates,
whatever it is that links these verbs together as a group, or
whether we are .in fact talking about a cohesive,. semantically
identifiable set, is not really clear. _What is clear is that
there '

ist many verbs in English that arce principally cither
transitive or intransitive, but under only a few rigorous condi-
tions, can cross over into the othur type. But it scems diffa-
¢ult to discover a single property that holds this group to-
gether, and in fact one could almost argue that any verb in
English (at any rate, an extremely large set) may theoretically
function this way. The guestion is how to determine which

verbs cannot behave this wav, In any cvent, this crossing-over
appears to be very productive in modern English. While few new
vierbs ar¢ added to Category 111, and not too many to 11, we

find more instances of these all the time, Interestingly, while
changes in transitivity of Type 11 scem to vriginate as much 1n
formal registers as elsewhere, first instances of Tvpe [V cross-
ing-over scem to occur most in informal genre$s (for instance,
sports reporting and advertising). Aside from this, there soeem
to be few safe generalizations@ebouy the verhs in this group.
Morcover, it scems not entirely safe to assign asterisks to
forms to sugpest that they could not exist, since many of those
confidently so marked will probably pop up in the media over

the next few years,

Examples range {rom types that are pretty sccurcly cns-
conced in standard American English to nonce-forms that, cn-
countered in a television commercial, may causce a purist to
wince -- this time around, anvway., Let us consider some ex-
amples:

This book reads casily.

The bed sleeps two,

This is the soup that cats like a meal,
His car drives nicely.

~“The truck handlc; casily,

Amony ;hc5c, sleep 18 the anomalous case, although i1t scems
semantically to match the others. It is, however, the only onc
that is regularly intransitive and here becomes {supérticially)
transitive, The others are all (superficially) intransitive
here, but ordinarily are transitive. There are some pertinent
facts about the othér members of this class. They are vérbs

of rather basic meaning, most typically of native stoch, and

44

Ic - d

r

Aruitoxt provided by Eic:

;—————



rather often

are members of verb cate
mal direct shjects are
N4rrow Semantic range.  The

gorv Vo as well:  their nor-
quite predictable, fulling within a
Cross-over only occurs under well-
defined and rigorous syntiactic conditions. There is virtually.
dlways an adverb Present (sometimes a prepositionals phrase that
functions like ang adverhy,  Most often, the adverh 1s easily,
or closely related semantically (e.g., nicely, well)., “Syntacti-
cally, this ig an unusual situation: a“rule (or Echdvior) that
crucially involves verbs and noun phrases {subjects and dircct
objects)y, vet the critical factor in determining whether that
behavier can wecur in a given sentence is the presence of an
adverb of g very restricted scot: manner adverbs that have to
do with case or difficulty., [t is not apparent what to make of
this, unless we consider another Phenomenon that has been puzzl-

ing for g Tong time to syntactic theorists, and at first glance’
fgeems unrelated,

This is the
{becauge Louph ig
processt. T Thig
vert fusually)
tive or Similar

tule that s sometimes called tough-movement
ane of the adicetives that can trigger the
rule switches the underlying object of the main
te surfuce position in the presence of an ad jec-
phrase mvolving cuse or difficulty

.

_ Sentences of this type were first hrought to
noetice by Chomsky CH6Sh, who pointdéd out that the
g sentences, though superticially similar,
Minds of structurey underlving them:

Jahin is cager to please,

Juhn
While the
subiject o
SCULTIRE:
comyp

linguistic
two follow-
had very different

15 Casy to please,

firse seemed pretty struightfurhnrd. with John as the
I ocaver all through the derivation fhenee, ¥ou can say,
- —bk"‘—*" Vo - i . . .
LEager, in Lsolation), the second appeared to be more
exX, o with John underlying|y ¢lsewhere in the sentence, and
> beiny in fact the undeérlving subject of casy, (Thus,
Hind *gebn g Casy in isolation, but we Jo Tind, To
Vo=« and not Jo please iy cager.l  In the second -
Joli i thus logicaThy the Tiveee vbiect of please,
subjoct and object of please appear to have been tnterchanged
a curious phenomenon, since thesonly mechunisi for the shitfting
b subject and ebicet relations in English had been thought to
Copassivization,” It wag 500N cstablished that most transitive
verbs could underpo thig Procuess, the degisive factor was the
prescence of an adjective or adverb of the appropriate semantie
class.,  I'n some Sentences, the ghift could occur cither with

dircee obicet or objicet of 4 pPreposition assuming surface sub-
Jeet position: .

5
lease
sentinee,

CUsy tu play sonatas on this violin.
are Casy to play on thig violin,

i5 casy to play sonatas en,




And often adverbials could replace the adjective phrase:
This violin plays sonatas casily.

Sonatas play casily on this violin.

A great deal of time and pain have been §pent on the rule o
tough-movement, arguing for and against its existence as well
as 515cu,sing precigsely what it acts upon and howe it does its
work. For our purpescs, we need only accept the idea that ad-
jectives and adverbs (and related forms) of casc and difficulty
trigger a shift in the relationships hetween verbs and their
associated noun phrases, with the direct objects of transitives

 (and sometimeg objuects of prepositions) moving into derived-

subject pusgition, the logical subject being a complement sentence.

Thi choice of the adjective/adverb s actually broader and
more complox than was stated at the vutset:
It ig unhealthy to cat candy; candy is uhhealthy to cat.
ft is Pntercsting to talk to Fred: Fred is interesting to
talk to. *
put: Lt is untair to keop the moncy; the money is untair to heep.
in short, here is another potential generalization to which there ¢
are innamerable cxceptions. Interestingly, although the class
of adicetives that triggers toughemovement is quite large, the
set of wdverbg that hehave this way scems much smaller:

Moat keops casily but *Moncy keeps unfairly.

S0, il we were to discuss tough-movement in the classroom,
we would want to gubdivide it, and puint out that the rule 1%
__exceptionally productive in the adiective tvpes, and rather less
Lxeept J )

o with-advorhs.

In any cage, then, to cummarizt, a verb's membership in Type
1V cinnot be determined purely by its meaning or anything clse
peculiar te the verb. The presence of an adverbial of a specific
Gemantic type ig crucidl il the rule 15 to operate.  So the po-

— _tential class of verbs which may be membors of Type- 1V is very -
broad (and—includes verbs which may be members of other classes
as welly and the rulc very productive; In fact, we might he
better advised to tigt oxceptions than to }list members of the
clasg, and we covtainly cannot dJdeterming class membérship in terms
of any rigorvous semantic properties. Compare this with Type 1T,
for exapple, fer which we can assign membership to @ semantically
Jdistinetive, though large set ol verbs, and the occurrence of
switching of transitivity is pased purcly on the meaning of the
verh itself, In fact, where a dictionary might be able to list,
sav, burn or inercase gnder two heads, and commonly does (hurn, .
and hurn,q, or mple) it docs not make sense to list drive
or cat this wav. In Fype 11, the verhs do in fact semantically
and Togically switch categorics; hurn iw ¢ither IQﬁiquIv transi-
tive, depending on whether it as followed by a dircct ohject.

1




But for drive or play or any of our other Type IV cases, it

makes much better sense to assume that their categorial repre-
sentation has not changed. Superficially, and syntactically,
they are intransitive in tough-movement sentences: but semantic-
ally, in terms of their underTying relationships with their asso-
ciated noun phrases, they remain transitive, A sentence. like *
The book reads easily, while syntactically intransitive because
there 1s no direct object present, noncthclessvscmanticnlly in-
volves a transitive direct object relationship between read and
book, which, while vccupying subject position, is stil) Togically
acted-upon, thit 1¢ adircet vlhijeet, of read. In this respect,

the tough-movement relationship is very similar to that of passi-
vization, while the causative-inchoative relationship is quite
different, ~ )

TYPE V. Dircet Object deletion. fHere again we find normally
transitive verbe accurring superficlally as if dntransitive

(not followed by a direct obiect noun phrased. But here there

is no switching of underlying objects to subject position: the
logical subject continues to occupy that place. This category

is restricred to these verbs whose direct objects are quite
Specifically inferrable from the meaning of the verb: thus, cat
is a candidate, bue have 18 not (there are relatively few things,
and those elogely related, that can be caten, but 4 great many
digparate things can be had). These can probably be taught by

a4 general rule, of eourse, wWith examples. Une interesting side-
Light: while the object that js deleted with eat is understood
a8 any unspecified kind of zol food, when the Gbject of drink
iz deleted, the Liquid will normally be assumed to.be alcohioTic.
Thus compare:

John eats too much (= of any kind of comestible).

9

Jotn drinks too much (= of alcoholie beverage's).

L3g0usly, gmoke With objectedeletien refers in most segments
sontemporary society only to tobacco. (1 have been tnformed,
lentally, that among Mormons and other groups to whom they
are forbidden| beverages contitning caffeine are included in the
membership of the ¢lags of nouns that may be understood with ob?
jectedeleted deink:  the example above might refer to John's
overuse of coffee, tea, or Coca<cola.)

. .
CLASS VI, Pure trang . Here we have verbs which onty
veeur tollowed by a direet-objcct noun phras As with Type™ T,

these are rather rare, much rarver than one micht be led to ex-
pect, althouph commoner thap Type L. (The movement historically
geems to be from intransitive to transitive, so that those verbs
that start out as int are more likely to develop transi-
tive uses than vice ver ¢ Category, however, is not com-
plevely seable:  verbs 1ik  Geem to be acquiring intransitive
uses in certain quarters: ’

-
o

in possession of (illegal)
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' “f" “ M
se verbsare in at 1€§§t one respect the inverse
ilegory thelrgmean;ng is vague, the range of ob-
they can joccur broad, so that the object must
; "would ! _appear to be an exception, however,
‘e lare ew th1ngs 'bésides words that can be said.) But
bécaugeﬂthe‘gjoup is ~wo d1verse, a list might work better than
‘a ru1e herE ﬁerhaps,rather than listing casgs all at once, when

Vi b 1 tategory 15ftaught a notation might be glven along-
- *NP) to 1ndftate that the direct object’'s presence

#

- " A
P ;o

xﬂecth too, that mandatorily- tran51t1ve verbs
eubJe t to p3551v1zat10n- but curiously, among
dof the relat1%e1y few exceptions to th1s rule,

ha!ezkﬁ11\ 3\¢
T R y‘
E\ ﬂ bhﬁ has f1ve'dollar59w *Five dollars are had by John,
| Vel i ’
We Jh;lflt, and! ¢ , sometlme cited as exceptions to passiviza-
tion and: 5150 apparently pure-transitive (at least weigh and cost),

|

ar @ppohablﬂ 4ot 'to be analyzed this way; the apparent direct-
obgect;nomn'phrases that follow these verbs are probably better

[

erst&oé as jadverbials.
¥ |

IR IS

\ Mﬁave %rued in' this dlsc%551on to give some illustrations .
« of how! he syn act1c1an s prob ems in disentangling English verb
itivity are not unlike those faced by the ESL teacher in the
7and have suggested that the cases which the teacher
pro,lemat1c -- hardest to know how to teach -- are so -
as well, for much the same reasons. I have sug-
t;ans1t1ve/1ntran51t1ve distinction is not the )
“sometlmes presented as, but.rather a continuum ° @

1 j ‘locklng possibilities: categories spread into
oneuanother; a d verbs |sppill across categories, and beside the

notlonsgofjiran51t1v1ty ‘and intransitivity are less easily spe-

nS roo!m

cla 0l
f1n s mosg
to ﬂha,Qhe Tis,

gésted“tha[t\ th

c1f1ep n tprmd of syntactic cooccurrence than might have been
be11eve, ut [the teacher, like the theorlst, can make some,
order oﬂﬁ 6f tHis chaos, since a good deal is understood, enough
for‘man of ouﬁ practlcal needs. Often we can 1nte111gent1y

select ﬁhe méthod by which particular sorts of verbal behavior
should be 1ntroHuced in the classroom: by rule, by list, or by

‘'some co‘b1nat10n -- on the basis of what syntactic theory tells
us about the behav1or of verbs in each of these categories.
\
‘ A k
I3 ' ’

i
.

NOTES
11 would 1like tG thank Peggy McCurdy, June McKay, and Margaret
Newman for much)| 1n51ghtfu1 discussion and helpful examples.

I i
i !

Causatives and inchoatives appear to be sensed by speakers of
Eng11sh as paired, so ‘that_if one is known to exist, there is a

| | -
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likelihood that sooner or later the other will appear. Consider
in this regard the synonymous verbs vanish and disappear, both
intransitive. There has arisen colloqulaily, for the second, a i

-

corresponding transitive, as seen in *

The 'cake disappeared. Who disappeared it?

and I would not be surprised first, to see vanish used in this <
way, and second, for both of these now-bordering transitives to
become standard English.

Another curious, - if idiosyncratic development: Julia Child 4

on- television, uttered the following sentehce, not once but at
least twice: s .

You can imbibe the savarin with the syrup.

Imbibe ordinarily occurs as a simple causative (not as an inchoa-
tive), as in:

The savarin imbibed the syrup.
*The syrup imbibed.

Child appears to have created a double causative, a construction
not otherwise attested in my knowledge of English, but common in
other languages (e.g., Sanskrit), roughly equivalent to 'cause X
to\cause Y to Z," as in her example. (It would be something like,
"Yoy can cause the savarin to cause the syrup ‘to. be absorbed.")

3 Some other examples of the same instability in colloquial
English: . .
P (Given to me by Martha'Pennington)
That novel hits hard.
Notice, here, the necessity for the adverb.

‘ b. (Robert Towne, quoted in California Magazine, May,
1982, p. 20) R

A
I was like a guy whose arm is only good enough to
pitch a few innings. I could not sustain.

c. (Teen-ager on TV drama, many times)
It's all right. I can handle. .

(I mention all these cases to point to a trend I see for the
future. I am not, it need hardly be said, advocating that these
marginal forms be taught in the ‘ESL classroom, although the teacher
should be prepared to comment on them if a student brings them in.)
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